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Abstract 
The subject of this preliminary study was to investigate the stated reasons of school dropout at the secondary level of formal 
education. The researcher investigated this issue from two viewpoints. One is the viewpoint of the school administrators and the 
other is that of the school counselors. This was a qualitative study. Semi-structured interviews were done with the administrators 
and counselors of 19 schools in Istanbul. The data were collected by the undergraduate students in the guidance and 
psychological counseling department of a private university and by the researcher himself. The schools were selected by the 
researcher among the schools which have the highest dropout rates in Istanbul. And then the ones the data collecting individuals 
would conveniently access were visited. The aim was to collect opinions of two important actors of the school institution about 
the dropout issue and to bring the dropout related themes to light. The dropout related factors were attributed to the students, 
families, teachers, educational system, and elementary school applications. 
© 2009 Elsevier Ltd. 
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1. Introduction 
School dropout is an issue which can be an indicator of the academic, intellectual and socioeconomic level of the 
students but as well as the success level of the educational system and school institution itself. Assuming that there 
must be collaboration between the social functions of the school and the developmental, educational and learning 
needs of the younger population the dropout issue becomes extremely important. The school institution is supposed 
to carry out the socialization function without disregarding the developmental, learning and educational needs of the 
individuals. 
The world formed by the former generations is for the later generations a totally unknown place where the later 
generations need the guidance of the former ones. A newborn endeavors from the first moment on to learn 
everything. Developmentally, at each stage a human being learns in the direction of its needs and thus experiences 
the process of being an individual and at the same time a social entity. In this developmental process, a human being 
needs the guidance of the former generations. In the modern society this guidance process has emerged as a formal 
institution named school. A human being does not inevitably learn everything in the school institution. However, the 
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school institution has been in the modern society an elementary means of the socialization process, in other words, 
of learning to be a social entity. Conceptually, since a social entity cannot exist without being an individual and vice 
versa, the school institution is also an elementary means of the individualization process. Thus, for the younger 
generations, school dropout has a meaning more than being unsuccessful because of getting lower grades in some 
classical academic disciplines. Rather, it has a meaning of being refused for the acceptance as an individual and a 
social entity, in other words as a whole personality. 
In light of the above paragraph, for discussing the issue of school dropout, the following questions can be asked. 
“What is the function and purpose of education and the school institution?” “What are the educational and learning 
needs of the individuals?” “What are the dynamics of the school dropout?” “How are the concepts of education and 
school perceived by the society” “How is school dropout perceived by the society?” “What meanings does the 
society attribute to education and school dropout issue?” “How are the youngsters and families affected by 
dropout?” “How are the teachers and school administrators affected by dropout?” “Is there a possibility that this 
affection influences the individuals’ attitude towards the school and how?” “What type of social consequences does 
school dropout have?” Several studies can be conducted in order to answer these questions. This study is a 
preliminary study and tries making a start for the sake of answering those questions through the investigation of 
stated reasons of school dropout by the school administrators and counselors. 
The aim of this preliminary study is to collect opinions of the school administrators and school counselors on the 
school dropout issue as stated. Additional studies following this study will be conducted in future with the teachers, 
youngsters and their families in order to investigate this issue from the viewpoints of the other actors. The aim of the 
whole the study is to make an effort to question the functions and earnestness of the educational system and school 
institution for the sake of developing a scientific understanding and to make suggestions for the school and 
educational system reform. 
One of the motivating factors for this study has been the statistical data for Istanbul. According to the National 
Education Statistics in the “2006-2007” season in Istanbul there were 286,613 students in all types of schools 
(Republic of Turkey Ministry of National Education, 2008). And according to the information received from the 
National Education Directorate of Istanbul for the year “2006-2007” was 55-70,000 of them (19.2 – 24.4 %) had 
severed its connection with the school. This variation is unfortunately due to the low reliability of the information 
received from the directorate. It was received as a spreadsheet table. There were some repeated data. And the 
categories used as the reasons for severing the connection with the school were not reliable as well. Some of the 
categories were not mutually exclusive. And as there was not detailed information the contents of the categories 
could not be understood. Although there were unreliable data the schools visited had indicated almost full suitability 
with the official statistics. Thus, the data received was reliable to some extent but to what extent that was a question. 
The proportion of those students who had severed its connection with the school was too high. Almost one fourth 
of the students leave the school. However, this does not mean that the students ended their whole formal education 
carrier. Some of them applied for the open lyceum and some of them for another school. Of course, some others 
ended their whole formal educational carrier. But there was no reliable statistical data on this issue. But still it is an 
important problem that one fourth of the students come to a point for severing the connection with their schools. At 
this point, another issue has to be mentioned: the officially published national statistics of education does not include 
the dropout statistics. Such an important issue can’t find a place in the official statistics. The question is whether this 
issue is as really important as the researchers think. The meaning of this can be that the researchers are mistaken and 
exaggerate this issue. Or the question is whether this issue is concealed at least by not publishing it in the official 
statistics. If the second situation is the case, then it can be said that this issue has great importance. However, what 
can be the reason of concealing or not taking this fact into consideration? This can be another research subject. But 
to an extent it can be answered in such a way that the school institution failed however ignores and denies this 
failure and cannot meet face to face with it. This study aims to bring dropout related themes to light in order to come 
face to face with them. 
The issue of dropout has not only been a subject of this study. It has been a focus of several studies in the social 
sciences literature (Uysal, 2008). Uysal (2008) has made a wide review of literature in his paper “Okulu Bırakma 
Sorunu Üzerine Tartıúmalar: Çevresel Faktörler (The Arguments on School Dropouts: Environmental Factors)”. 
According to his review he made a classification of the factors affecting school dropout. Low social class and 
poverty, rural background, low educational level of the family, the environment within which the family lives, the 
quality of the school institution, problematic relations with the teachers, the schools giving low carrier education like 
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vocational education, the supporting behavior of the school, school’s size, alienation of the student from the school, 
the level of extracurricular activities in the school, negative atmosphere in the school, belongingness level of the 
student to the school, being casted out from the circle of friends, difficulty in establishing friendships and negative 
peer influences were stated to be the factors affecting the school dropout. Uysal (2008) makes a differentiation 
between structural and individual factors correlated with school dropout which usually come to an interaction with 
each other within the school institution. At this point, the quality of the school institution becomes important in 
order to make a sounder interactive atmosphere. 
2. Method 
2.1. Sampling and data collection 
This study was a qualitative study and preliminary to the bigger study. Semi-structured interviews were made 
with the administrators (principal, assistant director) and counselors of 19 state schools in Istanbul. Non-probability 
sampling method was used. The schools were selected by the researcher among the schools which have the highest 
dropout rates in Istanbul. This information about the dropout rates was gathered from the National Education 
Directorate of Istanbul for the season “2006-2007”. Then the schools the data collecting individuals would 
conveniently access were visited. The data were collected by the undergraduate students studying in the guidance 
and psychological counseling department of a private university and by the researcher himself. 
The researcher himself made some of the semi-structured interviews and the other interviewers were trained by 
the researcher. Each interview lasted 1.5 – 3 hours. The interviewed person was asked first of all the reasons of 
dropout in the institution. When the person has talked about a fact thought to be the reason of dropout s/he was 
asked again the reason of that fact. The reasons of the reasons were investigated. 
As this is a qualitative study and non-probability sampling method was used the aim was not generalization of the 
data and thus the amount and proportion of the stated reasons was not taken into consideration. Every stated reason 
was taken earnestly into consideration. The aim was rather to collect opinions of some of the important actors 
(administrators and school counselors) of the school institution about the dropout issue and to bring the dropout 
related themes and problem situations to light. The other stages of the bigger study will help to define the dropout 
issue from the views of the other actors and thus to understand the dropout phenomenon deeply. 
3. Results 
As it was mentioned before, the reasons of the reasons were investigated. Academic failure, absenteeism and 
disciplinary problems emerged as main themes. When academic failure was stated as the reason of dropout then the 
observed and attributed reasons of academic failure were asked. The same thing was done for the other two main 
factors. 
The collected data were separated into two groups. One group consisted of the data collected from the school 
administrators and the other group consisted of the data collected from the counselors. The aim of this grouping was 
to see whether there were differences among the stated reasons of dropout. Such a difference was thought to be a 
function and responsibility based difference between the views and understandings of these actors. 
As non-probability sampling method was used in this study generalization was not aimed and thus the amount of 
the stated reasons was not taken into consideration. Every stated reason was taken earnestly into consideration. The 
aim was rather to collect opinions of some of the important actors (administrators and school counselors) of the 
school institution about the dropout issue and to bring the dropout related themes to light. 
In the following parts the statements of the administrators and that of the counselors will be listed and the school-
dropout-phenomenon will be defined in light of the emerging themes. Mainly, the administrators and school 
counselors stated academic failure, absenteeism and disciplinary problems as the reasons of dropout. These factors 
can be evaluated differently from all other factors. These are the endpoints for making the decision for leaving the 
youngster out of the school. When a student fails two times throughout the secondary education process s/he should 
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leave the school and has to visit the open lyceum in order to complete the secondary education. This regulation is an 
academic criterion of dropout.  
Another criterion is getting heavy disciplinary penalties. According to the regulations some of the disciplinary 
penalties necessitate leaving the school. However, the administrators and school counselors stated that almost none 
of the dropouts had been because of the disciplinary penalties. But disciplinary problems were reported as leading 
the students to absenteeism, academic failure and communication problems with the teachers. 
The third important situation was absenteeism. When a student exceeds the limits of absenteeism that student 
should leave the school. Both academic failure and disciplinary problems cause absenteeism or other factors like 
family related absenteeism cause academic failure and disciplinary problems. 
Consequently, in case of these three factors were stated as the reasons of dropout which was often done, the 
reasons of these factors should be thoroughly investigated for the understanding of the dropout issue. These facts 
(academic failure, disciplinary problems and absenteeism) have specific reasons. In other words, the other possible 
reasons can be identified as the reasons of academic failure, disciplinary problems and absenteeism. However, these 
three factors can also be identified as the reasons of each other. 
The below listed factors were seen as the stated reasons of academic failure, disciplinary problems and 
absenteeism. The administrators and school counselors without exception stated at first these three factors as the 
reasons of dropout. And then, they listed the other factors as the reasons of these three factors. 
3.1. The statements of the school administrators (principals and assistant directors) 
The statements of the school administrators were not differentiating much from each other. The main factors 
were academic failure, absenteeism, problems related with the elementary school system, adaptation problems, 
problems within the family and lack of family interest in academic issues, the rules and regulations on academic 
success criteria and designation of the parents. 
In the following two pages the reasons of dropout can be seen from the administrators’ point of view. These are 
numbered as well in order to facilitate and make the summarization clearer. 
When the below statements were investigated the following emerging themes can be listed: the family and family 
related issues (2, 22, 23, 24, 25, 26, 27, 28, 29, 31, 32, 33, 34, 35, 58); the educational system and some of its 
elements (6, 7, 9, 12, 16, 33, 36, 37, 43, 44, 45, 46, 47, 48, 58) like laws and regulations (43, 45, 46, ), teachers (12, 
13,14, 15, 17, 32, 53, 54, 58), teacher training policies (44), guidance services (52, 58) and crowded classes (48); the 
elementary school system (6, 7, 33, 36, 37) and its evaluation (6, 7, 33, 37) and orientation processes (33, 36); 
developmental issues (16, 17, 18, 19); some beliefs and negative attitudes about the school institutions based on 
previous performance (1, 2);  Some inevitable conditions also emerge like designation of the parents (10). And death 
in the family (30) is another inevitable situation which can affect the youngster psychologically in a negative way. 
Some of the statements were directly related with the qualities and characteristics of the students like indifference 
(3), lack of capacity (5), insufficient academic qualifications (6), lack of working habits (7), adaptation problems 
(9), other interest areas (internet, computer games, cellular phone, etc.) instead of studying (20), unwillingness and 
lack of motivation (33), realization of some future plans (42), discipline problems based on academic failure (50). 
However, these characteristics could also be identified as having a relationship with the environmental factors like 
educational system and family. 
Another important point emerges related with the discipline problems. When some of the students had 
disciplinary problems their families were convinced for withdrawing the youngster from the school; because the 
schools could not easily send away a student because of disciplinary issues (51), because the Ministry of Education 
impedes such heavy disciplinary decisions. One important factor related with giving responsibility to the youngsters 
also emerges (57). The meaning of this last factor has also to be investigated because developmentally it could have 
direct effect on all of the actions of the youngsters like academic performance and communication with the 
surrounding people and the family 
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Table 3.1.1. The administrators stated the following problem situations as correlated with dropout:
  Statements of the administrators 
1 Belief based on earlier academic failure that s/he will not succeed 
2 Youngsters' lack of belief in the usefulness and advantages of the school institution because of their parents’ failure. 
3 Indifference of the student 
4 Academic failure in the first school and belief that s/he can succeed in another school (drops out in order to go to another school) 
5 Academic failure because of lack of capacity for the general lyceum; because of the university entrance opportunity they go to general 
lyceum though. 
6 Insufficient academic qualifications based on elementary education – in spite of this they are going to the general school instead of 
vocational school 
7 Lack of working habits 
8 Lack of capacity 
9 Adaptation problems [too much courses] which leads to absenteeism 
10 Designation of the parents 
  Statements of the administrators (continued) 
11 Disciplinary punishments (fight with other students) 
12 Traditional approach - teachers are not ready for student-centered education 
13 Teachers see the students as if they were adults and overcome all of their problems – teachers have to think that the students as well could 
have some problems in their private lives – lack of communication between the teachers and students 
14 Teachers are interested mostly with the teaching dimension rather than that of education 
15 Teachers – negative teacher effect – the teacher always denigrates the unsuccessful student 
16 Students’ resistance against oppressive and authoritarian education 
17 Individualization process of the adolescents leads to conflict with the teachers – lack of communication between teachers and students 
18 Adolescence problems 
19 Maturation problems [cannot divorce from elementary school friends] 
20 Usage of internet, cellular phone, computer games and messenger instead of studying 
21 Negative effect of the circle of friends 
22 Family problems 
23 Low family educational level 
24 Absence of the family control for the students living in the dormitories leads to absenteeism 
25 Divorce in the family 
26 Divorce in the family – youngsters want to punish their parents through academic failure 
27 Family indifference (lack of communication) 
28 Family doesn’t want the youngster to go to the school 
29 Too much involvement of the family (too much family compulsion [pressure]) 
30 Death in the family 
31 Girls flirting with boys are drawn from the schools and sent to other schools 
32 Lack of cooperation between the parents and the teachers 
33 Unwillingness (adaptation problems, lack of motivation, absenteeism) of the students in collaboration with the family indifference (lack 
of family support) after false evaluation and guidance of the elementary school teachers and guidance services 
34 Family enjoins that the youngster cannot succeed 
35 Family wants the youngster to work and gain money – especially when the youngster couldn’t succeed academically 
36 False orientation in the elementary school - advise given for registering in the general lyceum instead of vocational school 
37 False evaluation of the children in the elementary school (false success) 
38 Economic problems 
39 Low socioeconomic status of the school region 
40 Economic reasons 
41 Transfer to the vocational school (wants to acquire vocational skills and to work) 
42 Transfer from vocational to general lyceum in order to go to the university (general lyceums are more advantageous in the university 
entrance exam) 
43 Item 57 — The students who could not attend the school for their excuses or when they could not receive 2 semester grades although they 
attend the school and the ones who could not attend the school the second semester at all, they are counted as not utilizing their education 
rights. However, nonutilization of the education rights is limited with two semesters. When the students confront with the situation of 
repeating class two times their connection with the school will be ended at the end of the year.  
44 Insufficiency of the teacher training policies 
45 Frequent change of the rules and regulations on academic success criteria 
46 Flexible and loose bylaws (rules) and regulations on academic success criteria – low levels of criteria for successfully completing the 
year 
47 Negative effect of the educational system 
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48 Crowded classes affecting also the teacher behavior
49 Cultural differences 
50 Discipline problems based on academic failure 
51 Convincing the parents for (with)drawing the youngster from the school because of discipline problems 
52 Guidance service cannot create the necessary understanding for the students and there are some insufficiencies and shortages in the 
guidance applications 
53 Educational point of view of the educators 
54 Dislike the school atmosphere because of the teachers and managers 
55 Negative effect of the school environment 
56 Negative effects of the mass media (exaltation of the negative and harmful human behavior like violence and substance use) 
57 No one gives responsibility to the youngsters (no one encumbers the youngsters) 
58 Lack of social activity 
3.2. The statements of the school counsellors 
When the statements of the counselors were investigated some differences were found when compared with those 
of the administrators. One of the main themes was related with the educational system and its constituting elements 
(1-31) like elementary school applications, curriculum related situations, teachers, school facilities, guidance 
services, insensitive disciplinary regulations. Another emerging theme was family and family related issues (31-48) 
like broken families, family’s socioeconomic level, designation of the parents, hard working conditions of the 
family, poor communication of the parents with the school, family’s high expectations, especially from the male 
students, indifference of the family, low educational level, fathers’ poor communication, communication problems 
between the youngsters and the family, the family’s high pressure on the youngsters, perfectionism of the family, 
conflict between the parents, some decisions of the family like withdrawing the youngster from the school for  
sending to work for gaining money or because of disciplinary problems lived in the school. 
Thirdly, factors (1-8, 13, 14, 16-23, 25, 26, 31, 34, 46, 48-68) attributed to the students were also shown in the 
table. But these factors should also be seen as emerging as a result of communication with the surrounding world of 
the youngsters. Of course, the responsibility level of the youngsters could not be disregarded but also that of the 
adults (families, teachers, school administrators, etc.) are of main consideration. Because the adults are to a greater 
extent guiding persons for the children and youngsters; and the world left for them is formed by the adults. When 
the problem situations attributed to the youngsters were investigated it could be seen that the students were seen as 
lacking academic skills (1, 3, 6, 34, 50, 52, 53) and could not adapt to the secondary school system after the 
elementary level (7). The family’s decisions were also seen as important when they have a goal of university 
education for their children. Whether the youngsters do have a capacity or not the families want them to receive 
university education and send them to the general lyceums (34). All these situations can also have the following 
results such as indifference (54), unwillingness (20, 59), attention distraction (61), distress (49, 62), test anxiety 
(26), social anxiety (64), disappointment (50), hopelessness (18, 48, 56), feeling of absence of a goal (57), disregard 
(19, 58), disciplinary problems (21, 22, 23, 31, 60), and problems between teachers and students (8, 13, 14, 60). 
Statements with the numbers of 55 and 67 indicate also some students who did not want to go to the university and 
that is why leave the general lyceum and go to the vocational schools and the schools of fine arts. 
Table 3.2.1. The counsellors stated the following problem situations as correlated with dropout:
  Statements of the counselors 
1 False evaluation (success) in the elementary school – lack of elementary academic skills 
2 Academic failure – unsuccessful in language courses 
3 False evaluation (success) in the elementary school – the youngsters go to general lyceum in spite of academic insufficiency instead of 
going to vocational school 
4 The youngsters were sent to vocational school instead of general lyceum. They were oriented falsely by the elementary school 
5 Orientation reports were not written. 
6 Youngsters could not meet the academic expectations of the institution. They are academically poor 
7 The students could not integrate to the system. They have cultural adaptation problems. 
8 Students dislike the teacher 
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9 Teachers say: “I have to complete the curriculum plan” – the ones who could not succeed are not important. 
10 Teachers are academically insufficient. They are not appropriate for teaching profession (academically and psychologically) 
11 Insensitive and hard attitude of the teacher – the teachers behave as if the students were people who can be shouted on and taken under 
control – authoritarian and vulgar teachers 
12 Teachers make explanations only to the willing students 
13 Student – teacher relationship should be evaluated.
14 Teachers say: “you cannot succeed”. The student behaves in direction with the expectations. 
15 Teachers say: “you are unuseful”. The number of the teachers saying this decreases in comparison to past years 
16 Lack of information (Vocational school). The students don't know the conditions of a vocational school
17 The ones who doesn’t know the difference between the vocational and general school – they feel regret 
18 We could not make the students to acquire the role of being a student. Hopelessness in the students and academic failure 
19 Students have no fear of low grades: "I can pass the class anyway" 
20 The youngsters do not give positive response to the helping behavior of the counseling service 
21 Disciplinary problems; fight between the students – political fights as well – they were dropped out from the school 
22 Disciplinary problems; coming drunken to the school – he was dropped out from the school 
23 Flexible and loose rules and regulations on academic success criteria cause to disciplinary problems 
  Statements of the counselors (continued) 
24 Item 57 – Loss of study rights - The students who could not attend the school for their excuses or when they could not receive 2 semester 
grades although they attend the school and the ones who could not attend the school the second semester at all, they are counted as not 
utilizing their education rights. However, nonutilization of the education rights is limited with two semesters. When the students confront 
with the situation of repeating class two times their connection with the school will be ended at the end of the year. 
25 Academic failure in quantitative courses like mathematics, physics, biology and chemistry 
26 Test anxiety 
27 The educational system has still memorizing characteristics. 
28 The school facilities should be evaluated as well. 
29 Intensive and difficult curriculum – leads to unsuccess 
30 Inadequate physical conditions of the school building 
31 The family withdraws the youngster from the school because of disciplinary problems 
32 Broken families 
33 Death in the family 
34 Orientation reports are not taken into consideration. The families have a goal like university education although their children do not have 
such an academic capacity 
35 Designation of the parents – changing of the job of the parents 
36 Indifference of the family. The family could not comprehend the meaning of education. 
37 Lack of family support. Educational and cultural level of the family is low. 
38 Lack of family support. Fathers do not cooperate. Mothers cooperate but when mothers could not be influential fathers cannot be 
convinced for the cooperation. 
39 Family could not cooperate because they are working hard. 
40 The families could not explain sufficiently their expectations related with education to the youngsters. They could not determine the goals 
related with the schools 
41 Family pressure 
42 Perfectionism of the family – too many expectations from the youngsters especially from the males. 
43 Low socioeconomic status of the family; for gaining money easily… family becomes a barrier… the family wants the youngster to work 
and gain money 
44 Economic problems of the family cause academic failure of the student 
45 Transmission problems – the school is far away from home – service car is expensive 
46 Because of family problems (mother-father conflict) students conform to their friends. They don't come to the school. 
47 Negative psychological effects of the family problems which the youngsters cannot overcome. 
48 The student does not believe that education will have benefits – economic problems and low educational level of the family as well 
49 Negative effects of adolescence. Emotional distress and fluctuations 
50 Youngsters who were unsuccessful in the elementary school and the secondary school entrance exams are coming to these schools 
51 Academic failure – the students who have to repeat the first class are going to the evening schools when they have money. There they can 
be successful easily. And the next year they are going to another school. 
52 Students could not develop working habits. They do not know how to study. 
53 The unsuccessful students do not have notebooks. They do not keep books. 
54 Indifference of the students 
55 The ones who doesn’t want to go to the university come to this institution (vocational school) 
56 Low future imagination – hopelessness 
57 “Why am I here” question of the students 
58 Prejudice: "There is no need to work in lyceum" 
59 The youngsters do not want to go to the school 
60 Students’ disrespectful behavior towards the teacher 
61 Attention distraction 
62 Distress 
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63 Lack of social skills – some students have no friends 
64 Time spent in internet café 
65 Time spent with the friends not attending the school 
66 Friend circle is bad 
67 Dropout for entering to the schools of fine arts and vocational schools 
68 The image of the hardworking student is bad in the eyes of other adolescents. “notebook student”, “nursling kid” 
3.3. The difference between the administrators and counsellors 
When the contents of the statements of the two main actors (administrators and counselors) were compared not 
much difference could be seen. The biggest difference could be seen in the correlated problem situations attributed 
to the students. The counselors’ statements (hopelessness, attention distraction, distress, test anxiety, social anxiety) 
included more psychological dimensions than that of the administrators. And when the statements about the teachers 
were compared the counselors’ statements include more criticism than that of the administrators. 
However, one of the important limitations has to be mentioned here. The data collecting individuals were 
guidance and psychological counseling students. These students could have had some prejudice or bias while 
making interview with the counselors and the same situation could also be the case while making interview with the 
school administrators. Being a student in guidance and counseling could have been disadvantageous in both of these 
two situations. 
4. Limitations Of The Study 
One of the main limitations of this study was the reliability of the statistical data received from the Directorate of 
the National Education of Istanbul. The data were received lately and when the data were received it was seen that 
there were repeated data. The researcher expended some time in order to organize the data. 
Another limitation was that the amount of the research done on this issue was insufficient. The researcher could 
not reach the reports of the major conducted studies on this issue. 
Another limitation was the probability of bias because the data were collected by the guidance and psychological 
counselling students. 
Another important limitation was that the interviewees did not give permission for using a tape recorder. That is 
why mostly only the one word statements were used in the data evaluation. The situations where the whole sentence 
of the interviewees was used were limited. 
5. Conclusion 
As this is a preliminary study and other complementary studies will be done in future the conclusion of this study 
will be limited only with the statements of the school administrators and counselors. In Turkey the amount of the 
studies done on this issue is limited. However, there is a huge literature on this issue outside of Turkey. 
When some of the findings of this study is compared with the literature review of Uysal (2008) some 
correspondence can be found. For example social class and poverty was also stated in this study by the 
administrators (35, 38, 39, 40, 41) and counselors (43, 44, 45, 48). 
The factor of the family’s low educational level mentioned by Uysal (2008) also was stated in this study by the 
administrators (23) and counselors (37, 48). But in Uysal’s literature review this factor family conditions was 
mentioned under the heading of rural background. The family’s several characteristics and conditions were not 
mentioned in that review of literature. This is one of the major differences found in this study. The family related 
problem situations were intensively stated by the school administrators and counselors. 
The factor of the school quality mentioned by Uysal (2008) was also stated by the administrators and counselors. 
Problematic relations with the teachers, negative atmosphere in the school, the schools giving low carrier education 
like vocational education were stated by the administrators and counselors. However, the school size was mentioned 
only by one of the school administrators (48) which can affect the teacher behavior. None of the counselors had 
stated this factor as a reason. This is interesting because especially the state schools giving general lyceum education 
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have the problem of crowded classes. In spite of this fact the factor of “school size” was not emerged widely in this 
study.  
Another interesting situation is that the factor of “the level of extracurricular activities” was mentioned only by 
the administrators. None of the counselors had stated this factor as a reason of dropout. 
The factor of “the schools giving low carrier education like vocational education” is another phenomenon 
emerged in this study. Almost all of the students are entering an exam after the elementary school. The aim of them 
is to enroll in a school which promises high vocational and academic carrier opportunities. The ones who cannot be 
successful in this exam are enrolling in the state general schools and vocational schools. This phenomenon was 
stated both by the administrators and counselors in this study. 
In a study done in North Carolina’s public schools (Stearns & Glennie, 2006) academic failure, disciplinary 
problems (including suspensions, expulsions, and incarcerations), employment opportunities, family reasons 
(including pregnancy, marriage, and caring for children), and attendance were found to be the reasons of dropout. 
However, this data were coming from the state authorities. And no interview was done with the dropouts. Only the 
variations of the dropouts according to some characteristics had been investigated. In this study, similar factors were 
found as well. Like some of the school administrators of this study in the North Carolina study the emerging factors 
were belonging to the state authorities. The later stages of this study will bring other viewpoints to light.  
In an older study published in 1994 the reasons of dropout was investigated (Wylie & Hunter, 1994). The aim of 
this study was mentioned as to identify the dropout students, their reasons for dropout and successful approaches 
that helped retain students through high school graduation. In this study the emerging themes were “boredom” and 
“pressure”. These themes have been emerged as a result of the interviews with the youngsters. With “pressure”, it 
was meant family, sexual, peer pressures; pressures about jobs and future work. And “boredom” was explained “as 
the inability to cope with what they saw as an irrelevant curriculum that encouraged them to withdraw”. Wylie & 
Hunter (1994) a profile with its academic, personal and social characteristics was also created which can be 
differentiated from the graduates. The academic characteristics of that profile were the following: “Lower IQ 
scores; behind in reading and math; lack of academic skills, low grades, retentions, more truancies, absenteeism, 
and discipline referrals”. The personal characteristics of the profile were: “usually older than peers due to 
retentions; race: more minorities; sex: more males; self-esteem: usually lower”. And finally, the social 
characteristics of the profile were: “lower socioeconomic status, more parents who dropped out; less participation 
in school social activities; and peer group with more dropouts”. Most of the findings of Wylie & Hunter study were 
parallel with the findings of this study. However, the researcher of this study is not of the same opinion with Wylie 
& Hunter in terms of the concept of “personal characteristics”. Because not the race but the value attributed to the 
race differentiations would be a more significant factor. And not the self-esteem but the factors probably affecting 
the self-esteem would be more significant identification. 
In another study done in Kentucky, USA (Christle, Jolivette, & Nelson, 2007), the researchers compared the 
schools with higher dropout rates with the schools with lower dropout rates in terms of the school characteristics. 
Academic difficulty, absenteeism, sense of belongingness to the school, “maladaptive and undesirable student 
behaviors” are some of the themes related with dropout. The researchers emphasize that the “schools that rely on 
exclusionary discipline practices-such as suspension- may actually be impeding the educational progress of 
students, perpetuating a failure cycle.” This emphasis is also related with the approach of the researcher of this 
study. The adults are supposed to be the guiding figures for the later generations. Thus, when the school institution 
is identified as one of the main socializing institutions, can the applications like exclusionary discipline practices be 
healthy guiding tools? The researchers of that article also mention the negative consequences of the exclusionary 
discipline practices: “Students who are excluded from school have fewer opportunities to gain academic skills and 
appropriate social behaviors”. 
In the Kentucky study (Christle, Jolivette, & Nelson, 2007) there were other factors emerging as correlated with 
dropout like poverty (positive relationship), student ethnicity (more minority dropout), the opportunity of transition 
to higher educational institutions (negative correlation), negative school climate (positive correlation), family 
involvement (negative correlation), positive and supporting teachers behaviors and characteristics (negative 
correlation), good physical conditions of the school facilities (negative correlation). In this study as well, similar 
relationships were found in terms of the statements of the school administrators and counselors except student 
ethnicity. But the phenomenon of ethnicity and religion can also investigated in Turkey. Although these phenomena 
are untouchable ones under the political and social conditions of Turkey, some unsystematic interviews have 
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indicated that ethnicity and religion could be dropout correlated factors. The later stages of this study will also be 
interested in these phenomena. 
In Turkey, the issue of dropout was not investigated that much when compared with the international studies. The 
major studies done about this issue were related with the elementary school. One of them is a master’s thesis (Özer, 
1991). Academic failure and absenteeism is one of the emerging factors in this study. Other factors were 
socioeconomic insufficiency, lack of family support, lack of academic skills, insufficiency of guidance services, 
inflexibility of the curriculum, disregarding the individual characteristics, insufficiency of the teaching techniques, 
socioeconomic and cultural characteristics of the school environment. Most of the factors are seen, according to the 
researcher, as being external to the students. As can be seen in this master’s thesis, in this study as well similar 
factors were stated by the school administrators and counselors as correlated factors of dropout. 
As was stated earlier this is a preliminary study. In future, the teachers, the dropout youngsters and their families 
will be used as samples in order to understand the dropout issue deeply and to develop a scientific understanding on 
this issue. The development of an instrument is also aimed. That is why the researcher thinks that it will be 
scientifically unreliable and invalid when conclusions are made based only on the statements of the administrators 
and counselors. The researcher has some hypotheses and philosophical orientations related with the issue of dropout 
because he himself has been encountered with the risk of dropout. This is also a motivating factor for starting such a 
research topic. But of course, one has to be careful for not being subjective to make conclusions in such situations. 
The researcher’s understanding can be seen in one of the paragraphs written in the introduction part. It can be 
repeated in this part as well: “The world formed by the former generations is for the later generations a totally 
unknown place where the later generations need the guidance of the former ones. A newborn endeavors from the 
first moment on to learn everything. Developmentally, at each stage a human being learns in the direction of its 
needs and thus experiences the process of being an individual and at the same time a social entity. In this 
developmental process, a human being needs the guidance of the former generations. In the modern society this 
guidance process has emerged as a formal institution named school. A human being does not inevitably learn 
everything in the school institution. However, the school institution has been in the modern society an elementary 
means of the socialization process, in other words, of learning to be a social entity. Conceptually, since a social 
entity cannot exist without being an individual and vice versa, the school institution is also an elementary means of 
the individualization process. Thus, for the younger generations, school dropout has a meaning more than being 
unsuccessful because of getting lower grades in some classical academic disciplines. Rather, it has a meaning of 
being refused for the acceptance as an individual and a social entity, in other words as a whole personality.”
Thus, the researcher asks the following questions instead of making great conclusions after the interviews made 
in this preliminary study:  
• Are the so-called conditions that end with dropout really understood by each and every educator, administrator 
and any other individual in the society clearly? 
• Do those so-called conditions unavoidably have to end with dropout? Isn’t there any other solution? 
• Does the school institution really serve as the socialization agency regarding also the individual learning, 
educational and developmental needs or does it serve only to the holy (!) goals of the nation-state? 
• Can one of the solutions of the so-called problem situations leading to dropout, at least in some learning 
processes, be the individualization of the learning process? 
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